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Aim of the Procedures  
 
This procedure supplements the Intent, Implementation and Impact document and the Curriculum overview by subject to ensure: 
 
Staff, pupils and parents are aware of their responsibilities in relation to this.  
 
Responsibilities 
  
The Deputy Head Teacher is:  
 
· Responsible for overall design and monitoring of the curriculum ensuring its particular nature for pupils on roll and also ensuring a broad and balanced curriculum and differentiation for special educational needs.  
· Responsible for overall monitoring of the curriculum and to support new teachers in setting learning objectives, assessment and recording and ongoing support when needed either individually or through Curriculum Meetings. 
· Responsible for ensuring that education staff understand the therapeutic nature of our work and support explicit therapeutic interventions by clinical staff and joint work between clinical and educational staff.  
· Responsible for ensuring resources are updated and replaced as necessary.  
· Support and monitor Action Plans 
 
The Curriculum Coordinator (currently the DHTs) are responsible for: 
 
· Planning a long-term curriculum framework that ensures equal coverage of all curriculum areas  
· Updating and monitoring curriculum file to include planning and evaluations (as appropriate) for all subjects (e.g. Science, Well-Being, Cooking, Technology, PE, circle time/assembly topics, group and 1:1 intervention. Timetables for groups should be included with SALT, OT and reference to clinical interventions)  
· Monitoring curriculum resources alongside leaders and class teachers, replenishing when necessary 
· Ensuring educational visits are part of planning to compliment topics and to support pupils and families to know, see and understand the valuable educational resources available in London 
· Running INSET sessions as and when required 


 
Subject Leaders have responsibilities as follows:  
 
· Action planning for development in their curriculum area.  
· Ensuring high quality teaching and learning takes place in their curriculum area.  
· Setting whole Gloucester House targets and devising action plans to achieve these.  
· Monitoring progress in their curriculum area.    
· Writing and reviewing the subject policy for their subject.  
· Monitoring teaching and learning and alerting the DHTs to any difficulties in the subject they lead. 
· Identifying and supporting training needs of staff 
· Running INSET sessions in their area as and when required.  
· Keeping up to date with national initiatives and research in their subject teaching and disseminating information as needed.  
· Linking with colleagues in other schools through Camden subject lead hubs 
· Ensuring that all children have equal access to their subject.  
 
Class teachers are responsible for:  
 
· The planning, teaching and assessment of curriculum subjects for their teaching group and following an agreed timetable 
· Ensuring that the learning is relevant and sequential 
· Being clear on the intent, implementation and impact of learning 
· Keeping in mind therapy, and other intervention, times for pupils and plan accordingly to support these 
· Writing education reports and updating targets 
· Contributing to Annual Reviews 
· Ensuring PSWs are adequately prepared for lessons and know and understand 
objectives and activities 
· Managing PSW work tasks and holding accountability for this 
· Ensuring that learning outcomes and activities are suitably differentiated to meet the needs of all the pupils in their group and that each child's education has continuity and progression 
· Ensuring that pupils and PSWs are aware of expected learning outcomes.  
· Ensuring that subjects are delivered effectively, using a range of teaching styles and activities, linked to the varied learning styles of the class to ensure that interest is kept high and learning opportunities are maximised 
· Alerting the Curriculum Coordinator to any inset needs 
· Alerting the Curriculum Coordinator to any gaps in resources 
· Ensuring that effective assessments take place and records of progress are kept up to date on the SOLAR Assessment programme 
· Implementing, monitoring and evaluating pupil’s progress through 
maintaining pupil assessment files 
· Effective marking of children’s work with next steps identified and discussed with pupils and providing pupils with opportunities to respond to marking 
· Ensuring resources are available and are clearly labelled in the classroom  
· Displaying pupil’s work and stimulus display (and that pupil’s “voices” are represented through display) using the display guidance 
· Ensuring pupils and parent/carers are involved in target setting and evaluating of targets 
· Preparing for termly pupil progress meetings and sharing information with their class teams and parents and carers. 
· Contributing to termly newsletters and blog posts about class activities and learning.  
 
The PSWs are responsible for:  
 
· Ensuring they are aware of individual children’s targets and EHCP summaries 
· Ensuring they know, and understand, the learning outcomes for individual 
sessions 
· Supporting pupil’s learning of subjects through careful modelling, prompting, praising effort and achievements 
· Giving feedback about progress towards targets to class teachers  
· Alerting the class teacher of any concerns regarding individual pupils’ learning  
· Displaying pupil’s work in consultation with the class teacher 
· Alerting the Curriculum Coordinator/ CPH to any inset needs  
· Marking pupil’s work against the LOs and identifying next steps 
· Supporting with the class set up, organisation and marking 
· Running planned interventions with pupils for reading, spelling, writing and numeracy 
· Running EP recommended interventions  
· Running SALT and OT recommended interventions 
· Leading on well-being 
· Leading and supporting committees. 
  
Case Co-ordinators are responsible for: 
· Ensuring pupils’ therapeutic needs are addressed through the curriculum and that education staff are clear about therapeutic interventions for individual children  
· Contributing to Annual Reviews and ICP meetings 
· Relaying educational reports to the network 
· Linking with education staff around pupil progress 
 
Parents/Carers are responsible for:    
· Being involved in Gloucester House events  
· Being aware of what their child are learning and why  
· Being involved in assessment and planning for their child  
· Being involved in homework with their child 
· Attending meetings regarding their child. 

 
The pupils are responsible for:  
· Ensuring they participate fully in sessions and are aware of their own targets and learning objectives 
· Contributing to the pupil voice and making suggestions for what they would like to learn 
· Evaluating their own progress towards targets and discussing next steps 
· Taking responsibility for their behaviour and learning 	
· Being kind and respectful towards one another as learners.   
 
General: 
Teachers differentiate/personalise their planning to ensure that pupils are receiving appropriate challenge and support in their learning. 
 
English 
Reading 
Why? 
· Foster a Love for Reading and Independence: Encourage a passion for reading by offering engaging and diverse texts while helping our pupils develop the skills to read independently, boosting their confidence and sense of accomplishment.
· Build Confidence in Reading: Support the development of basic reading skills, focusing on phonics, fluency, and comprehension to help our pupils feel successful.
· Promote Emotional and Social Development: Use stories to help our pupils explore emotions, build empathy, and think critically about what they read, connecting it to their own lives.
· Prepare for Everyday Life: Equip our pupils with the reading skills they need to succeed in daily activities, from following instructions to understanding information in the world around them.

Our Teaching Approach – Scheme – Oxford Owl – Read Write Inc 
· Daily Read Write Inc., Fresh Start, and Reading Comprehension sessions to support foundational reading skills and comprehension development.
·  Daily whole-class and independent reading for pleasure to foster a love of reading and encourage independent exploration of books.
· Peer-to-peer reading opportunities, promoting collaborative learning and enhancing reading fluency through shared experiences.

Why Read Write Inc? 
· We use this program as it is a clear, sequential approach to teaching phonics, ensuring pupils learn sounds and letters in a logical order. 
· It is designed to be dynamic and engaging.
· The program focuses on building reading fluency for better comprehension, while also helping develop comprehension through activities like story discussions and question answering.
· The program integrates writing activities with reading, helping children apply their phonics knowledge. 

Writing  
Why?  
· Build essential writing skills – A focus on developing key skills like sentence structure, punctuation, and handwriting at each of our pupil’s own pace.
· Encourage creativity and imagination – We use fun, engaging stimuli to spark interest and let pupils explore their ideas.
· Develop clear communication – Help our pupils organise their ideas so they can explain, describe, and share them with others through writing.
· Promote independence and confidence – Celebrate their progress and teach simple writing routines to help our pupils take pride in their work.
· Make writing meaningful and purposeful – Link tasks to real-life contexts and pupils’ interests to show the value of writing in everyday life.
Our Teaching Approach – Schemes - Literacy Shed/Tree, Maestro, Oxford Owl 
· Four targeted writing opportunities per week to focus on developing essential writing skills, including sentence structure, grammar, and punctuation.
· Daily handwriting practice to reinforce correct letter formation and improve writing fluency.
· Tailored resources and scaffolds to support individual progress in writing development, ensuring all pupils can build confidence and skill.
· Cross-curricular writing opportunities that connect writing to other subjects, helping pupils apply their skills in a variety of contexts.
Schemes supporting the teaching of literacy 
· Nelson Handwriting – A structured handwriting program to support the development of neat, consistent, and legible writing.
· Curriculum Maestro – Writing across a variety of subjects, allowing pupils to practice and apply their writing skills for different purposes.
· Literacy Shed/Tree – Utilising rich, visual stimuli from the Literacy Shed and Tree resources to inspire and engage pupils in creative and purposeful writing.
Maths 
Why?
· Build Mathematical Confidence: Help our pupils develop a sense of achievement and confidence in their mathematical abilities by focusing on small successes and positive reinforcement to boost self-esteem.
· Develop Number Sense and Mathematical Fluency: Support our pupils in building a strong foundational understanding of numbers and basic operations, helping them gain confidence in applying these skills in both mathematical tasks and everyday situations.
· Promote Problem-solving skills: Encourage our pupils to think logically and tackle problems, helping them feel confident in overcoming challenges both in maths and in everyday situations. 
· Make Learning Relevant: Help our pupils connect maths to real-world situations, helping them to understand how it applies to their personal lives and future opportunities.
Our Teaching Approach – Scheme- White Rose Maths 
· Structured, mastery-based approach to teaching mathematics, ensuring deep understanding and mastery of key concepts.
· CPA (Concrete-Pictorial-Abstract) approach used to build a strong foundation, helping pupils move from hands-on experiences to abstract reasoning.
· Four 45-minute math lessons per week, designed to develop key mathematical skills through focused, progressive learning.
· Four 15-minute Times Table sessions each week to strengthen recall and fluency in multiplication facts.

Why White Rose Maths?
· We use White Rose Maths because it is a CPD programme for staff, with an aim to deepen children’s conceptual understanding.
· The schemes of learning are designed to align with the National Curriculum expectations. 
· The schemes of learning are designed to be clear and easy to follow, providing a logical progression through the curriculum.
· We believe that all children have the potential to succeed, and the lessons are adapted to challenge all learners with a concrete – pictorial – abstract approach.  
· The resources and teaching strategies are designed to develop students' fluency in mathematical skills, reasoning abilities, and problem-solving skills. 
Specific curriculum areas: 
[bookmark: _Hlk200614159]PSHE 
Why? 
· Support Mental and Emotional Well-being: Raise awareness around mental health, reduce stigma, and encourage healthy habits and self-care practices, while helping our pupils develop skills to understand, manage their emotions, and build resilience and self-regulation.
· Encourage Healthy Relationships: Teaches our pupils how to build positive, respectful relationships with peers, adults, and themselves.
· Develop Social Skills: Equips our pupils with the skills to communicate effectively, work collaboratively, and manage conflict in a positive way.
· Support Personal Growth: Foster self-awareness, confidence, and independence, helping pupils understand their strengths and areas for growth.
· Teach Life Skills: Provide our pupils with practical knowledge and skills to navigate everyday situations, including decision-making, problem-solving, and managing responsibilities.
· Encourage Active Citizenship: Teach our pupils about their role in the community and the importance of making positive contributions to society.

Our Teaching Approach – Programme – Jigsaw  
· Three PSHE lessons per week based on the PSHE Association framework to support students' personal, social, and emotional development.
· One EDI (Equality, Diversity, and Inclusion) assembly to promote inclusivity, respect, and understanding within the school community.
· celebration and pupil voice assembly to recognize achievements and provide students with an opportunity to express their opinions and ideas.
· Regular class meetings to foster open communication, build relationships, and address any concerns or ideas within the classroom.
· Daily enrichment activities aligned with individual learning targets to promote growth, development, and personal achievement.
· Wellbeing Friday, a dedicated time each week to focus on mental health, relaxation, and overall wellbeing.

Why Jigsaw? 
· Follows a whole-school, spiral curriculum from EYFS to Year 11, ensuring consistent progression and age-appropriate revisiting of key themes.
· Embeds mindfulness and emotional regulation techniques alongside explicit teaching of social and emotional skills, supporting pupils with SEMH needs effectively.
· Delivers full coverage of the statutory RSHE curriculum while extending into wider PSHE themes such as identity, media influence, and citizenship.
· Uses a consistent, predictable lesson structure that helps pupils feel calm, safe, and ready to engage — particularly valuable for those who thrive on routine.
· Provides staff with high-quality resources and guidance to confidently teach sensitive topics and promote open, respectful discussions.
· Promotes a shared language and whole-school ethos focused on inclusion, empathy, and wellbeing through its half-termly themes.
RSE is taught to pupils as part of the PHSCE curriculum with discrete lessons and general principles across the year in line with our RSE policy. 

Science 
Why? 
· Develops curiosity and critical thinking: Science encourages pupils to ask questions, make predictions, and explore the world around them, fostering a lifelong curiosity and a spirit of enquiry.
· Builds essential knowledge and understanding: Teaching science helps pupils understand key concepts about the natural world, materials, forces, and living things — forming the foundation for future learning and informed decision-making.
· Promotes practical and investigative skills: Through hands-on experiments and observation, pupils learn to work methodically, collect data, and draw conclusions — skills that are transferable across the curriculum and into everyday life.
· Supports confidence, independence and real-world connections: Science lessons help pupils see how their learning applies to real-life situations, careers, and global issues, empowering them to think independently and take pride in their discoveries.
Our Teaching Approach – Scheme – Curriculum Maestro 
· Personalised Learning: Tailored lessons to meet the unique needs and learning styles of each pupil, ensuring they engage with the curriculum at their own pace and level.
· Interactive and Hands-On Learning: Use a variety of interactive resources, activities, and real-life applications to make learning more engaging and relevant to pupils' experiences.
· Structured but Flexible Approach: Provide clear structures and routines to help pupils feel secure, while allowing flexibility to adjust teaching strategies based on individual progress and needs.
· Real-World Connections: Link learning to practical, real-world contexts to help pupils understand how their education can be applied outside the classroom.
Why Maestro curriculum
· Curriculum Maestro ensures scientific concepts are introduced in a clear, logical order, helping pupils build on prior knowledge and make secure connections over time.
· Each unit is designed around exciting, real-life contexts and questions that encourage curiosity, hands-on investigation, and meaningful exploration — ideal for engaging pupils with SEMH needs.
· Maestro explicitly teaches and revisits key scientific enquiry skills — such as observing, predicting, testing, and concluding — ensuring pupils not only know science but do science.
· The scheme provides regular opportunities for practical work, making abstract concepts more tangible and accessible. This supports different learning styles and increases motivation.
· Science is taught within broader thematic units, helping pupils apply learning across subjects and retain knowledge through purposeful repetition and varied contexts.
· Maestro includes tools to assess both knowledge and scientific enquiry skills, helping staff identify gaps and tailor support to individual needs — essential in specialist settings.





















Foundation subjects 
Why? 
· Spark Curiosity and Engagement: Teach a range of subjects that capture our pupils' interest and encourage a love for learning.
· Develop Critical Thinking: Help our pupils think critically and solve problems through subjects like science, history, and geography.
· Support Emotional and Social Growth: Use subjects like art, history, and geography to help pupils express themselves, understand others, and build empathy.
·  Make Learning Real-World Relevant: Show how the foundation subjects connect to real life, helping our pupils see the value of what they're learning.
[bookmark: _Hlk200364338][bookmark: _Hlk200364209]Our Teaching Approach – Scheme – Curriculum Maestro 
· Personalised Learning: Tailored lessons to meet the unique needs and learning styles of each pupil, ensuring they engage with the curriculum at their own pace and level.
· Interactive and Hands-On Learning: Use a variety of interactive resources, activities, and real-life applications to make learning more engaging and relevant to pupils' experiences.
· Structured but Flexible Approach: Provide clear structures and routines to help pupils feel secure, while allowing flexibility to adjust teaching strategies based on individual progress and needs.
· Real-World Connections: Link learning to practical, real-world contexts to help pupils understand how their education can be applied outside the classroom.
Why Curriculum Maestro? 
· Curriculum Maestro ensures comprehensive coverage and progression of the national curriculum programs of study, providing tools to analyse and evaluate curriculum concepts.
· Every lesson comes with carefully researched, quality lesson resources. 
· It allows for prompt and accurate assessment, with records of individual student progress to inform next steps. 
· It includes a skills and knowledge framework to help children make great progress. 





PE 
Why? 
· Develop Motor Skills: Help our pupils build coordination, balance, strength, and control through a variety of physical activities.
· Build Confidence and Resilience: Support our pupils in setting goals, trying new activities, and learning from mistakes to build self-belief and perseverance.
· Promote Physical Health and a Lifelong Love of Movement: Encourage regular physical activity to support health and well-being, while inspiring our pupils to enjoy being active and stay active throughout their lives.
· Support Emotional Regulation: Use physical activity to help our pupils manage emotions, reduce stress, and improve focus.
·  Promote Teamwork, Fair Play, and Respect: Teach our pupils to work together, communicate effectively, and show fairness, inclusion, and good sportsmanship in all physical activities.


Our Teaching Approach – Scheme – PE Planning 

· Two PE lessons per week based on structured PE planning to develop physical skills and promote active engagement.
· One optional physical wellbeing activity each week to encourage our pupils to participate in activities that support their overall health and wellbeing.
· Daily personalised brainstem calming activities to help our pupils regulate their emotions and prepare their minds and bodies for learning.

Why PE Planning?

· PE teaching is linked to the national curriculum, ensuring structured progression and clear learning outcomes.
· Lessons are designed by experienced PE teachers, bringing expert knowledge and practical understanding to each session.
· Pupils experience a broad range of topics, helping them develop a wide variety of physical skills and interests.
· Lessons are active, fun, and engaging, encouraging all pupils to take part and enjoy physical activity.
Well-being   
These sessions are taught through weekly sessions which follow plans developed by the PSWs who lead on them.  The pupils get to vote on which wellbeing activity they would like to take part in. These sessions include activities with are centred around health and fitness, creativity and well-being and self-care.  
 
Enrichment:  
Pupils referred to Gloucester House benefit greatly from activities which enrich the curriculum.  Every effort is made to invite visitors to Gloucester House for specific topics, to use external providers for some areas and to include trips and visits in the curriculum, both for the contribution they make to learning and for the contribution they make to social, emotional and behavioural skills. 
 
Therapy:  
Gloucester House is a clinical/therapeutic provision with an integrated clinical CAMHS team. We aim to create a therapeutic milieu both in our day to day work with pupils and as a multi-disciplinary team. 
 
Weekly Whole Team Meetings and Core Teams are a crucial aspect of our integrated approach and are used to discuss individual pupils and wider community Gloucester House issues.  
  
As well as this, pupils have their own therapeutic packages which may include:  
· Psychotherapy  
· Psycho social nursing interventions, e.g. gardening, messy play 
· SALT & OT interventions, group work & staff training  
· Therapeutic groups 
· Family work  
· Art therapy 
· Diagnostic & medication reviews with a consultant psychiatrist  
· CYO IAPT interventions for anxiety, low mood, social communication, transition work 
· Parent/carer Work 
· Parent/carer & Child Work 
 
Marking 
Marking should: 
· support pupils to their next step 
· assess and inform planning and teaching 
· be part of self and peer assessment 
By marking, staff demonstrate to the pupils that their efforts are valued - this gives additional purpose to their work.  If work is left unmarked, the pupil will not know whether the work is good, bad or indifferent and may lose interest or not produce work of such quality in future.  Parents/carers could also assume that unmarked work has not been looked at.  The Head Teacher and subject leads may assume that unmarked work of poor quality has been passed as acceptable 
· Marking is a crucial part of the teaching and learning process as an assessment tool and a way of identifying next steps 
When to mark: 
· at least at the completion of a piece of work; 
· ideally, as the work is in progress with the child 
 
How to Mark 
 
There are times when a piece of work is such that a tick to show that it has been seen is sufficient.  Marking should be clear and specific. 
Staff should know what they are marking for - accuracy, neatness, creativity, a specific grammatical point, targets and specific learning outcomes for lessons can guide this.    
Some mistakes may require written correction or relearning, but this should not be a long repetitive process, and the need for correction should be balanced by positive statements about the pupils’ efforts wherever possible.  
· Marking writing - Marking is more helpful when specific. For example marking to the Learning Objective or key points in writing. Green highlighters can be used to highlight particular points of strength in the writing related or unrelated to the objective to encourage and give confidence. A few points can be raised through the yellow highlighter as EBIs (Even Better If).  Where possible, feedback and marking should be live and in the moment. 
· Work should be marked in green and pupil’s respond to comments in purple. 
· Abbreviations can be used – VF (verbal feedback); I (independent); M S(medium support); SS (Significant support) 
· 
· It is helpful to offer coaching or marking ‘conferences’ with pupils to talk through your highlighted edits. 
· Pupils should be trained to read over their work either to themselves, to the teacher or to other pupils. Reading one another’s work can support own and each other’s development.  Discussion by pupils of each other’s work on a topic can be a valuable exercise in assisting language development, as well as increasing learning of the particular curriculum area.  
· Some work will be verbally assessed, e. g.  Art, Music, etc.  Teachers should ensure that comments are constructive, aimed at helping the child attain a higher level and emphasising the good work already being achieved.   
· Post it notes and photographs should be used by pupils and staff to record and evaluate pieces of work that are not written. 
· Where significant help has been given staff should annotate indicating what help was needed. 
 
· Pupils can mark own work or each other’s work in pairs, orally or using pencil and paper methods. 
 
· Some work should be marked offering the pupils specific feedback and providing either ‘next steps’ or ‘EBIs’ (Even Better Ifs). 

· Pupils can be provided with ‘level up’ sheets to help them to know their own next steps and be able to take some responsibility/feel more confident for their own progress. 
 
· Marking and teaching will emphasise the importance of the editing process. 
 
Homework: 
Homework is not a statutory requirement however we do encourage pupils to take work home if they are in preparation for a transition to a new school. 
 	 
Assessment, Recording and Reporting (see ARR Policy for more detail).  
 All children are assessed in Maths, English, on Solar and Science and foundation subjects using Maestro.
· Both summative and formative assessments will be built into mid- and short-term plans to support these and results used to inform future planning.  
· Progress is reported to Parents/Carers, Head Teacher and Case Coordinators via Annual Reviews, Annual Reports.  
· All pupils are assessed (where possible) during their first 6 - 10 weeks in the form of Baseline Assessments 
· WIAT standardised assessment is carried out for reading, spelling and maths 
· ‘Assessment for Learning’ is an ongoing central tenet to learning and teaching at Gloucester House. 
 
Monitoring / Review:  
Both Deputy Head Teachers, the headteacher, the SIP, members of the Steering Group and the Subject Leaders will monitor the teaching and learning of subjects within Gloucester House through the following methods:  
· Lesson observations as in Gloucester House’s monitoring timetable 
· Monitoring of targets.  
· Monitoring of pupil’s work.  
· Monitoring of pupil progress. 
· Monitoring of assessments  
· Moderation of books/assessments - monitoring of pupil’s records including electronic files, SOLAR assessments. 
· Monitoring of displays.  
  
The curriculum is kept under review and development through regular curriculum meetings with the Head Teacher/Deputy Head Teacher/ Curriculum Coordinator Class teachers.   
 
The wider curriculum is kept under review at SLT (Senior Leadership Team) and WTM (Whole Team Meeting).  
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	Marking 
Green Highlighter: 
These are examples of things that have been done really well. This could mean, highlighting calculation techniques, great use of grammar or use of layout in their writing. These examples may or may not relate specifically to the learning objective. 
 
Yellow Highlighter: 
This is an example of an area or areas of improvement relating specifically to the learning objective.  
 
Next Steps: Triple C's o Check – Check over your work and respond to the feedback given.  
 	Example: Remember commas can also be used to separate items in a list. Please show this in the questions highlighted. 	 
· Consolidate – Examples that are given to help reinforce the learning objective.  
· Example: Change these words ending in ‘-le’ into adjectives using the suffix ‘-ly’.  Create a question that follows this rule of spelling. 
· Challenge – Asking children to put their learning into practise. 
· Example: Change the language of this passage to make it more persuasive to the reader? 
Support and Feedback Indicators o VF - Verbal Feedback o PN - Post-it Note o I - Independent o M - Medium support (unplanned scaffolding, prompting etc.) o H-High Support (more direct assistance needed to support completion 
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